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Research was conducted to assess young preschoolers'
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emotion and socialization variables, such as the mother's attitudes
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knowledge About Emotions: Relaticnz with lizati1on
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and Scocial Behawvior

Children’s understanding of emotion iz a ‘s1tal

coemponent their =ccial cognition. Such understanding 1
drawn upon frequently in the course of social interactian;
Qiven the =zalience of emotions, emcticn bnculedge 13 likely,
to develop 'very early, Becauze of thiz I have become
involved 1n & program of research to begin to f111 certain
gapsz that I perceived 1n the study, 'cerw woung children =
comprehenzion of emoticon, and that comprehenzicon z relaticn
to coci1al behavior and sccralization rariablesz,

The madel [ would lile to put forward for the link
betvicen emction hnowledge and social-emctional development
is az follows: Contributing factors to emcticn Knowl edas
can be 1ntraperzcnal, as in the emction:z the child
e prezses, or i1nterpersanal, az 1n varicuz modes of emction
zccialization., Emotion Vnowledgs, in turn, mav contribute

to zocial competence, az asse:zszed 1n & wariletw of way:s.

m
(1]}

to clarify what

[

Given this model, my 1nitial aams uer
I suspected was young preschcolers szub:ztantial emctian
bncwledge, and to dig deeper into the then empiricalle

urimprezs1'ce relation betuvesn under standing of emcticon and

prozocial behasior. To appropriate)ly mezzure theze

capacities in 'ver, young children, 1 framed dependent
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measures within the children’'s normal ensircnment,
achnowledging their natural reliance on adults and lack of
verbal proficiency. Fuppets are uzed 1n mv emcticn
Knowl edge measures to maximize the children s engagement and
respencsivenecs,

Immy tall today, I want to first briefly dezcribe the

meazure

that I have devsloped, and to cutline current

findings regarding the follcawing :e nts of the model: <19

m

[

T

Young prezchoalers’ emaotion knowledge: and 72 the relation

U

of theze abilities to prozecial behavicore, and to children s
amn espression of emotione., For theze analy,ze:z: | combined
tnc zamplez, one of whirh waz reported on 1n 1556 1n Chald
Development, and the cther as vet unpublizhed (total b =
68y, The zub)ecte verage age mas 3¥-432 manthsz.

I will zpend more time dizscuzsing the relations betzen
emcticn Fnowledge and more brocadly defined zocial
competence, ac rated by teacher and peer=z. Lazt, I wil]
describe research currently in progresz:z, tneestigating the

relations between emcotion knowledge and zacializzticon

varisbles, such a: the mother s attitudes about
emcticnalit,, her own expressed emcticns, and dizcuzzion of
ematicon with the child., These rezulte are based on
unpublished data fram my second, more recent sample (M =

427 .
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In the meazure of emction knowledge which I have uzea,
faci1al exprezzions of happiness, sadnecs, anger, and fear
are drawn on flannel; 1n the segment tapping 1dentificatian
of emoticnal e.pressio-z, children are azhed to verbzll. and
non—vertally demcnstrate comprehenzion of these facial
expreszsions., HMest, two types cf emcticnal zituaticns are
enacted: (1) unequivocal si1tuationz 1n which everyone would
feel the came wav 'e.3., happiness at recei 1nhg an 1Ce cream
coene) 3 and (2) equivocal situations, where a child could
reascnably feel cne of two emctionz, such as fear or
happiness to meet a new dog, happinesz or zadness to come to
preschacl, happiness or anger to =at a certain focd. The

ciral and waczxl cues of emotion,

a

puppeteer emite ztandard +
to add to the ecological validity of the meazure. The ch id
1s asked to affix the correct face cn the puppet, “1a a
welcra tak, to depict how the puppet fzelz. Thus, to
receapitulate, we have three measuresz of emctiaon Knowl edge:
(1) 1dentification of espreszsions; 72) comprehenzion of
unequivocal situations; and (3 comprehenzicon of equiscczl
situaticne,

Research using this meazure suggeszts that YQUnG
preschcalers were able to i1dentif, emcticn expresszions,
particularly when using receptive language. Unequivocal

emotion situation:z were 1dentified quite early,, az well,
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suggesting the e.1:tence of sccial scripts., Happy
situaticns were easier tc comprehend than negative
situations, though only fear wes difficult to comprehend
through the whole age pericd. Equiveocal zituations were
responded to correctly at a greater than chance level,
suggesting that whern thecze tasks are Appropriately meazured,
preschcolers are becoming capable of them. Mewverthelessz,
theze voung children were clearly grappling with the

zel f/other inference 1nherent in the equivocal situations.
For erample, children often caid. while affi«ing the proper
face, "But I would pot livz t:- zee that dog" or "But 1 hate
catmezl'", even going o far a:z to lecture the puppet asz tao
the manv dizagreeable properties of catmeal.

Mow let uz look at intrapersonal contributicns to
emotion bnowledge., Regarding children = enduring emotions,
1t has been poztulated that children choving relatively more
positive emctions would be more able tc learn about emctions
vnot beilng distracted by their own dicstreze). In my

research, zubjects” emcticns were maturalizticxlly cozer sed

during free play. Percentage of total emcticns espreszzed 2
happinezs was 1n fact pozi tively related to 211 three
measures of emotion knowledge. Percentage of sadness,
anger, and hurt displays were negatively related to emotion

Knowledge. The relative profile, as cpposed to the absolute



bnonl edge

rate, of each emot.on, appears o te smpor tant,  Fur ther,
children’s cverall rate of emoticnal displays was related to
identification of emotional exprez:zions and unequivocal
situation knowledge, suggesting that experience with cne =
cwn emotions promotes emotion nnowledge. See Table 1.

Regarding the zocial concomitant:z of emction Knowl edge
in the madel, many theoriez have predicted a relation
between emcticn Know'!edge and prozacial beha.ior, but the
correlationz have often besn dizappainting., Using
ocbzer-;ational paradigms and the puppet measzure of emction
Fromledge, zignificant positive carrelaticonz hae been
cbtained between meazure:z: cf emoticn knowledge and
tpontanecus proszocial behaviors in reszponze to peers’ and
adult’= emction dizplays. Those children wha understood
emations 1n a more =cphizticated manner ‘particularly in
eqQuiuacal si1tuations) alzc behaved 1n & more prosacxél

1

manner 1o responze to others. emotions=. See Table 2.

Thus, such abilitizz do appear to plav 2 rale 1n
specific zocial interaction where emotion bnewledze could be
impor-tant w1.e., a zituation where ancther perzon = emction
needs to be undersztoad). Ferhapz the 5pec1§l zalience ot
emotion i1n zocial interchange would suggest that emation

bnowledge would alsc be related to more global 1ndices of

social-emoticonal competence. To answer this question,
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preschcol teachers completed the Baumrind O-Zor t ot
Preschoal Behavicr for each child. Peer: zl:zco per formed
sociometric ratings of each child theze were modified
prezentations of &szher = pictorial peer rating meazure
dezigned for preschoclers:,

Findingz 1ndicate that abllities tg 1dentify emotions!
eiprezzionz and to comprehend uneguivacsl emcticn situations
were related toc teacher-perceived zocial qualitiez of
dominance, purpcsefulneszz, and indegendence. In rating =
child high on the deminance =cale of the Baumrind Q=-%ar t,
teachers wazically endcrze the child ac a planful leader
with a "mind of their con". Similarly, the Baumrind
purpozeful scxie dezcribe: the confident, zelt-starting
child. and the independsnt zcale dezcribez children high in
originzlity and individualizm. Thuz, children vho broow wapat

thew want to do, and who can perzusde ctherz to follcm zui t,

xlzc tended tc be thoze who underztcod emctions. One ceuld

=retrision that fnowledge of cne 3 cun and others: emotiansz
could free one up to be confident, = “"tale-charge" zort of

perzon, and, interestingly,, pecsuasive i1n =zccial si1tuaticons,

See Table 3.

Cne of the strongest predictorz of children = pesr

statuz waz an agaregate of the three mezzure:z of emotion

ERIC 8

| e

2 S e
e




S

knoal eage

(X

knowledge. Children whom cthers like happernsd to be tho:ze
who better understood emoticns.

Ematicon Krncwledge was more strongly related to peer
statusz than sven the child’s own enduring emotions;
scmething about the judgments of likability which peers are

making, e-en at this gaclw age, is tapping into the child’

relative ab1lity to decipher those salient emotional cues 1n
the enviranment.
The mrocesses by which under standing of others’

emotions during social interactions atfect voung children

m

respoenzes chould be more finely 1nseztigated, perhaps using
an analogue methodaology, l1ibe that herneth Dodge uces in his
ftud. of sccial cognition and social behavior. Continulng
analvzes will be performed to even more firmly zubstantizte
the relaticon between thece wvery young children :

under standing of emotion and cther: judgments of their
competent sccial behavior.

Thuz these abilities to understand ematicn appeared
impar tant 1n supporting the emizzion of zocially competent
behavior. Support for the intrapersornal contributorsz was
alsc fcound,

Let us turn to interpersconal contributors to emoticn

knowledge., blhat

m

ocralization variables appear to be

related to this wvital emction Fnowledge? Mothers’ child-
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rearing attitudes about dizcipline and exprezzicn of

emcotione could be ceen as potentially wvery power ful, For

xample, a mother wheo fel’ uncomfortable €<presszing many
strongly-felt emotions around her child, and i1ntentionally
discouraged zimilar open display by the child, might te
unwittingly limiting many experience:z wmhere emotion
rnowledge might develcop. 3imilarly, mcthere who show
relatively many negative emotions might engender defenzive
reactionz in children, which again hamper development of
emoticn knowledge. Converszely, mothers who value rational,
inductive modes of discipline, and whe actually do dizcuss
emationz vith their child, could be seen'as intenticnzlly
socilalize greater Knowledge of emcticonal situations.

In arder to begin to test theze po=sibilities, the
following measures have been administerzd teo mothers.
First, mothers have performed the Eloul Farenting Practices
Q-%2rt. In the raticnal disclipline scale of the EBlock -
sort, mothers endorse talking ceer and reazoning through
prablems. In the emotion e.prez=zicon scale, they repcr t
comforting a cistressed child, showing much affecticon and
warm 1ntimate feelings, and being able to szhaw anger whers

appropriate. On the control throo guirlt 1nducticn and

aniiety scales, on the other hand, mcotherz endaorse mahing

their children ashamed for misdeeds or grzteful for parental
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gacrifice, and that 'one wav or the cther, vou wil!

punizhed for your misbehavior",

Mothers have alzo completed a downward resicion of
Saarni’s PACES, a questionnaire which assesses the e tent to

which parents try influence their children to modul ate-

suppresz their emcticnal e.presziaon, Thuz, 1tems reflect

mild to fairly stringent reacticn: ta common, but
potentially probiematic, emction displays of children., The
might include disappointment at receiving an 1napprapriate
gift, or staring with obvicus horraor at a handicapped

F'E‘I" SO,

Last, motherz hawve been videotaped tal¥ing with their
children about picture:z of 1nfants displaying peak
expressions of Izard sz eight discrete emoticnz. The

ievel at

analyailzs of thiz detailed data 1s only at & gros

thiz time: the major measure repor ted on here 18 the number
of mother=' utterances which include ematicn mwords, an

tndication of the mothers” prcpensity to dizcuszs emotionsz

with their child, On thte average, mother: u:ze lightly more
than one emoticn term per picture.

Hierarchial regression equaticnz were created tao te:t
hypotheses about sccialization of emction z1tuatieon

Knowledge, both unequi‘'ocal and equivocal In each,

maternal socialization factors were entered after abili1ty to
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identify emotion expressicns was partialled cut, thusz
testing the importance of socialization factors over and
above perceptual ability to label emcticon e~prezzions,
Hext, positive sccialization factors (€.9., Block emcticn
expression and rational scales, amount of werbalization
about emotions in baby picture task) were entered 1n cne
step., and last, negative sccialization factars were entered
(e.g., Block caontre) through guilt induction and control
through anxiety scales and the Saarni PACED .

These analyzes i1ndicate that, even with ability to
label e.presczicns partialled cut, rational approaches to
child-rearing were positi ely weighted predictors of
Kncwl edge of unequivaocal xnd equivocal emation zituationcs.
These especially include valuing evpression of emotion
‘"i.e., feeling comfartable 1 th e:presszing a variety of

emutions, ezpecially positive anez, witn cre = child .

Saarni s PACES w.z a strong negati e predictor 1n bath
equaticons., Discussion of emoticns, as 1ndesed by total
utterances including emotion terms, wa:z related teo
understanding of unequivocsl situationz. ©See Table 4.

Simple correlation analyze:z of infant Fictures tazh
deta also indicate that two maternal techniquesz were related
to krcwl edge of unequvacal emotion zituaticns. Thece are

qualifying emotion terms “€.G., “she locksz a0 weey happy"

12
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and questioning or repesting their children s utterances
Repeating the child’s utterances 1z a confirmation, a way of
saying "yes, you are correct", whereas questioning seems to
get the children to come up with an interpretatiorn of =
si1tuation explaining the baby’'s emotion. Qualifiers cculd
be seen as "honing the edge" of emotion Knowl edge, adding
even more detail to situational knowledge. Self-repor ted
frequency of motiers’ negative emotions was negatively
related to the child’s emot:on knowledge.

Thus children who are more advanced i1n “eir emotion
knowledge 1n the early tc middie preschocl periad tend to
have mathers who: (1) support the ch:ld‘s e.pressicn of

emaotion; (2) are committed to rational discuszsicons of theze

i
W

emations) i and (3) fr sely express emotions (mostly
positive). In this age range, preszuring the child to
suppress/inhibit emotional expression appears tc hamper
emoticon Knowledge.

Much remains to ke dene. Thig line of rezearch
invesztigating the model I have outlined here 18, hcowever,
continuing to yield fruitful results. Conte.tualized
measurements of emoticn knowledge, interperzcnal and
intraper zonal contributors to emction knowlédge, and soc1&l

behas1orsz are bringing more understanding of emotion

knowledge and emcticnal develcopment.
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Table 1|

Coccelations of Emotion Knowledoe with Expcessed Emotions

Labeling Unequivocal Equivocal
Expressions Si1tuations Si1tuations

X% % KEX X%¥

Happy *“ .44 .44 .43
¥

Sad -.”: -l14 —.23 _11\:.:'

* % ¥ %%
Angry -.38 -. 29 -.33

b33 ¥ %
Hurt °, -.33 ~.25 -.32

Xx% %% %
Happy Rate .47 . 38 L33

¥

S‘E\‘j PatE' —.63 _.23 —112
Argry Rate .80 -.82 -.a8
Hurt Rate -. 11 -.67 -. 14

#X £
Qverall .34 . 29 .2
Emotionality
¥ £¥ %%

p < .45, p < .01, p < .001,

14
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Table 2

Correlations of Emction Knowledge and Frosocial Behavior

Lakeling Lnequivocal Equivocal
Exprecssions Situations Situations
X% ¥ EX%
Prosocial .38 .34 .58
With Peers
%% %
Prosocial .14 .38 .33
To Adult
3 X% X%
p < .65, p < .81, p < .oaet,
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Table 3

Coccelations of Emotion Knowledge and Sacial Lompetence

Labeling Unequivocal Equivocal
Expressions Situations Si1tuations
¥ ¥
Sociometric .16 . 35 . 37
Rating
a X %

Baumrind . 36 .36 1
Aggreqate
a

Agaregate = zum of dominance, purpczefulness, and i1ndependence

Baumrind Q-Scrt scalecs.

% ¥ %% %
p < o.LaS, p < .01, p < .eat,

16
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Table 4
Begression Analyxzes: Emoticn Situatinn Comprehension Predicted by

Socialization Eactors

Multiple R Equation E Step E Variable Beta

Ttzred

Criterion Yariable: Unequivccal Situation knowl edge

X¥X% X£%
1 .é24 21,94 a1.748 Labeling &2
2 Discussion .25
Raticonal 27
X% % EXS
. 738 1z.72 S.21 Exprezzive .17
3 Contraol, -.13
Guilt
Controls -.11
AN~lety
.807 11.73 ¥x¥% 4,58 %% PuCES -.32

Critericon Yariable: Equivocal Situaticon Hncw edge

1 .228 2.958 2.92 Lakeling 22
%% %% %

2 .4%94 7.29 12,61 Exprezzivve 327
Contral -.25

3 Guilt
Contralrs -, 35
Anxiety.

.448 .65 %%¥ 4.85 %% PACES -.48
¥ X X%
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Footnote

Many interesting findings regarding prozocial recpanze

to adult distress, and 1te relation to emcticn kncwledge.

can be found 1n a shortensd revvicion of the szecond author =

undergraduate thesiz. Coples ma, be requested from the

first authar,

18



